
 
 

 

 

 

 

History for the pupils of Tang Hall Primary School 

Our history curriculum is designed to allow pupils to gain a coherent knowledge and understanding of Britain’s past and that of the wider world. We begin our journey close to home, York, where 

pupils can use their current knowledge to make further connections and then move in a (generally) chronological order through the history timeline. Our teaching equips pupils to ask perceptive 

questions, think critically, weight evidence, sift arguments and develop perspective and judgement. Through our curriculum, we explore significant lives, the process of change, the diversity of 

societies and relationships between different groups, as well as their own identify and the challenges of their future. We have used themes to support our pupils further in making those important 

connections both within history and also across all national curriculum subjects. We study: 

 

• Welcome to Yorkshire 

• Influencers 

• Treasure  

 

Skills 

We have designed a progression of skills to allow our pupils to become proficient in: 

 

• Asking perceptive questions 

• Thinking critically 

• Weighing evidence 

• Sifting arguments 

• Developing perspective and judgement 

 

Barriers 

Our entire curriculum, including History, promotes opportunities to be Challenged, build Resilience, experience Enrichment and explore the wider World (#CREW).  
Stakeholders have identified that our pupils hold certain barriers when studying history. To ensure our pupils all reach their full potential, we have designed our history curriculum with a focus on 

these specific barriers which include: 

• Building confidence, stamina and independence 

• Developing oracy and extending vocabulary 

• Knowledge beyond their immediate locality 

 

Whole School Topics 

Nursery EYFS Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Families 
 
 
People who help 
us 

School community 
 
Celebrations/festiv
al  
 
Seaside 

Castles (Local) 
 
Nursing (People) 
 
Dinosaurs (World) 
 
Toys (within 
memory) 

G Fawkes (Local) 
 
Kings and Queens 
(People) 
 
Ice Age (World) 
 
 

Railways (Local) 
 
Ancient Greece 
(World) 
 
Stone Age (British) 

Romans (People) 
 
Anglo Saxons 
(British) 
 
Vikings 
(British/Local) 

Victorians (British) 
 
Ancient Egypt 
(World) 
 
Black History 
(World) 

Industrial 
Revolution (British) 
 
WW2 (British) 
 
Mayans (World) 
 
Joseph Rowntree 
(Local) 

 

National Curriculum Coverage 

 

Early Years Key Stage 1 Key Stage 2 
Families 
Begin to make sense of own life story 
and history. 
Make connections between the 
features of their family and other 
families. 
 
 
People who help us 
Notice the differences between people 
Show an interest in different 
occupations. 
 
School community 
Talk about members of their immediate 
family and their community 
Name and describe people that are 
familiar to them 
 
Celebrations/festival  
Compare and contrast characters from 
stories including figures from the past. 
Comment on images of familiar 
situations in the past. 
Understand that some places are 
special to members of their 
community.  
 
 
Seaside 
Comment on familiar situations of 
images in the past. 
Compare and contrast characters from 
stories including figures from the past. 

Places in York e.g. York Minster, York City Walls, Clifford’s Tower,  
Significant historical events, people and places in their own locality 

 

Toys – now and in the past 
Changes within living memory. Where appropriate, these should be used to 
reveal aspects of change in national life 
 
Nurturing Nurses  
The lives of significant individuals in the past who have contributed to 
national and international achievements. Some should be used to compare 
aspects of life in different periods 
 

Dinosaurs 
Events beyond living memory that are significant nationally or globally  
 

Guy Fawkes  
Significant historical events, people and places in their own locality 
Events beyond living memory that are significant nationally or globally  
 
Kings and Queens 
The lives of significant individuals in the past who have contributed to 
national and international achievements. Some should be used to compare 
aspects of life in different periods 
 

Ice Age 
Events beyond living memory that are significant nationally or globally 
 
 

Neolithic Hunter-gathers/Early Farmers – Skara Brae (Y3) 
changes in Britain from the Stone Age to the Iron Age 
 
Boudicca (Y4) 
the Roman Empire and its impact on Britain 
 
Invasions/Settlements/Kingdoms (Y4) 
Britain’s settlement by Anglo-Saxons and Scots 
 
Viking Raids and Invasions (Y4) 
the Viking and Anglo-Saxon struggle for the Kingdom of England to the 
time of Edward the Confessor 
 
Railways (Y3) and Joseph Rowntree (Y6) 
a local history study 
 
Industrial Revolution (Y6) Victorians (Y5) WW2 (Y6)  A Local History Study 
(Y6) 
a study of an aspect or theme in British history that extends pupils’ 
chronological knowledge beyond 1066 
 
Ancient Egypt (Y5) 
the achievements of the earliest civilizations – an overview of where and 
when the first civilizations appeared and a depth study 
 
Ancient Greece (Y3) 
A study of Greek life and achievements and their influence on the western 
world  
 
Mayans (Y6) 
a non-European society that provides contrasts with British history (Mayan 
civilization c. AD 900) 
 
 

 

 

 

 

History Curriculum 
We are not makers of history. We are made by history.  

Martin Luther King Jr.  

 



 
 

 

 

 

 

 

 

  

 Year 1  Year 2  Year 3  Year 4  Year 5  Year 6  
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• I can sequence some 
events in order   

• I can use simple words 
and phrases to describe 
the past linked to my 
work 

• I can begin to use a 
simple premade 
timeline to order some 
photographs 

• I can sequence events 
given to me. 

• I can describe key events 
in history 

• I can broadly plot a 
timeline 

• I can place the time 
period studied on a 
timeline  

• I can begin to use dates 
and terms related to the 
period of study  

• I can sequence events 
and artefacts  

• I can place events from 
the time period studied 
on a timeline  

• I can use dates and 
terms related to the 
period of study  

• I can make 
comparisons between 
different time periods  

• I can use more complex 
terms e.g. BC/AD  

• I can place events from the 
time period studied on a 
timeline with increasing 
confidence 

• I use relevant dates and terms 
related to  
the period of study   
  

• I can position time periods studied to other 
time periods taught across the school  

• I can make more considered comparisons 
between a growing range of  

different time periods  
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• I can recognise the 
difference between past 
and present in my own 
and others’ lives  

• I can recount stories 
from the past 

• I can explain how some 
people have helped us 
to have better lives  

• I can begin to compare 
historical periods with 
life today  

• I know some historical 
figures and understand 
why they were 
important   

• I can begin to say what 
contribution history has 
had internationally 
and/or nationally. 

• I know about some 
everyday aspects of 
people’s lives from 
different time periods  

• I can compare 
historical periods with 
life today  

• I can identify key 
features and events of 
a time studied  

• I can describe some 
changes in the 
historical period being 
studied  

• I can describe changes within 
and between periods and 
societies studied  

• I can examine causes and 
results of great events and the 
impact on people  

• I can compare an aspect of life 
with the same aspect in 
another life  

• I can find out about beliefs, behaviour 
and characteristics of people, 
recognising that not everyone shares 
the same views  
or feelings  

• I can give an explanation of past events 
in terms of cause and effect using 
evidence to support an explanation  

• I can compare and contrast themes 
between different time periods   
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• I can pick out 
information about the 
past from sources like 
pictures, artefacts and 
presentations given to 
me. 

• I can say how artefacts 
have changed from the 
past to today 

• Predict what might have 
happened 

• I can compare pictures, 
photographs and 
artefacts from the past 
and today. 

• Begin to predict, linking 
with evidence, what 
might have happened. 

• I can identify and give 
reasons for different 
ways the past is 
represented  

• I can begin to evaluate 
the usefulness of 
different sources  

• I can offer some reasons for 
different versions of events  

• I can begin to compare 
accounts of events from 
different sources  

• I can link sources and work out how 
conclusions were arrived at  

• I am aware that different evidence will 
lead to different conclusions  
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• I can ask questions and  
find out answers from 
sources of information 
given to me e.g. visits 
and photographs 

• I can explain what an 
object from the past 
might have been used 
for 

• I can talk, draw and 
write my thoughts and 
knowledge about the 
past 

• I can identify and sort 
artefacts into old and 
new 

 

• I can use a 
source/artefact to ask 
questions or find 
answers about the past 
on the basis of 
observations  

• I can explain, using 
evidence, what an object 
from the past might have 
been used for 

• I can represent the past 
in different ways 

 

• I can use a range of 
sources to find about a 
period  

• I can begin to select 
and record relevant 
information from non-
fiction text, online 
resources and other 
sources.   

• I can use evidence to 
build up a clearer 
picture about past 
events  

• I can ask a variety of 
questions  

• I can use the library and 
internet for research  

• I can begin to discuss primary 
and secondary sources   

• I can use the library and 
internet for research 
independently with a given 
brief 

• I can discuss the relevance of primary 
and secondary sources   

• I can bring knowledge gathered from 
several sources together in a fluent 
account  

Skills Progression 



 

YEAR 1 

 Autumn  Autumn  Spring  Summer  

Topic Title Castles Toys (mini topic) Nurturing Nurses Dinosaurs 

National Curriculum 

Significant historical events, people and 
places in their own locality 
 
 

Changes within living memory. Where 
appropriate, these should be used to 
reveal aspects of change in national life 

The lives of significant individuals in the past 
who have contributed to national and 
international achievements. Some should be 
used to compare aspects of life in different 
periods 

Events beyond living memory that are 
significant nationally or globally  
 

Skills Progression and Assessment 

Historical Enquiry 

• I can ask questions and  find out 
answers from photographs given to me 

• I can tell someone about my thoughts 
and knowledge about the past 

• I can identify and sort 2 or 3 
artefacts into new and old. 

• I can talk and draw my thoughts and 
knowledge about the past. 

• I can verbally give an idea about 
what an object from the past might 
have been used for 

• I can identify and sort at least 3 
artefacts into new and old. 

• I can talk, draw and simply write my 
thoughts and knowledge about the past 

• I can explain what an object from the 
past might have been used for 

 

• I can ask questions and  find out 
answers from photographs given to 
me and visits  

• I can talk, draw and write my thoughts 
and knowledge about the past 

Historical Knowledge 
and Awareness 

• I can recognise the difference between 
past and present in my own and 
another person’s life 

• I can verbally recount a story from the 
past 

• I can recognise the difference 
between past and present in my 
own and 2 other people’s lives 

• I can recognise the difference between 
past and present in my own and at least 
2  other people’s lives  

• I can verbally recount 2 stories from the 
past 

• I can explain how some people have 
helped us to have better lives 

• I can recognise the difference between 
past and present  

• I can talk about significant events from 
the past 

Chronological 
Understanding 

• I can sequence 2 events in order   

• I can verbally use simple words to 
describe the past linked to my work 

 

• I can sequence some events in order   

• I can use simple words to describe 
the past linked to my work 

• I can begin to use a simple premade 
timeline to order some photographs 
of toys given to me  

 

• I can verbally use simple words and 
phrases to describe the past linked to 
my work 

 

• I can begin to confidently use a simple 
premade timeline to order some 
photographs given to me. 

• I can use simple words and phrases to 
describe the past linked to my work 
 

Interpretation of 
History 

• I can pick out information about the 
past from sources like pictures given to 
me. 

• I can verbally predict what might have 
happened 

• I can pick out information about the 
past from sources like pictures and 
artefacts given to me. 

• I can say how an artefact has 
changed from the past to today 

 

• I can pick out information about the 
past from sources like pictures, artefacts 
and presentations given to me. 

• I can say how artefacts have changed 
from the past to today 

 

• I can confidently pick out various 
information about the past from 
sources like pictures, artefacts and 
presentations given to me. 

• I can say what might have 
been/happened  

Suggested tasks 

Visit Clifford’s Tower and the site of Baile Hill 
Create timeline  

Hire a history box from 
http://historyboxes.com/ 

Add to timeline  

 

Hire a history box from 
http://historyboxes.com/ 

Add to timeline  

 

 

 

Visit Dinostar @ Hull 

Tell and recreate stories 
Use GEMS 
Add to timeline   
Order animals 
Sort and classify 

Vocabulary 
“Gems” 

Clifford’s 
Tower 
building 
rebuild 
preserve 
ancient 
Medieval 
England 
City 
River Ouse 
King’s Tower 
Baile Hill 
Tower  
 

Old 
New 
Observe 
Past 
Differences 
After 
Before 
Between 
Timeline 
Order 
Event 
Artefact 
Timber 
stone 
Demolished  

Push 
Pull  
Where  
Today 
Was 
There  
Once 
 
 

Victorian 
19th Century 
21st Century 
Century 
Tea set 
Spinning top 
Teddy bear 
Ball and cup 
Computer 
Game 
toy 
 

Wood 
Paper 
Metal 
Plastic 
Glass 
sawdust 
Material 
Cloth 
Fabric 
Battery 
Rich 
Money 
  
 

Put 
Push 
Pull  
Today 
Friend  
House 
School   

Italy 
Jamaica 
Crimea 
Crimean War 
Florence 
Nightingale 
Mary Seacole 
 

Significant 
Important 
Inspired 
Problem 
Solution 
Remember 
Change 
Compare 
Similar 
Different 
Care 
Hospital 
Injured 
War 
Soldier 
Doctor 
Nurse 
  

Were 
Was 
She 
Today  
 

prehistoric 
BC / AD 
millions of 
years 
dino names 
 
 

herbivore 
omnivore 
carnivore 
predator 
fly 
walk 
climb 
fight 
long  
tall 
short 
tail 
eyes 
skin  
past 
present 
after 
before 
age 
order 

Were 
Was 
Once  
Some  

Links to learning and assessment points 

Outcomes 

• Know that Clifford’s Tower is in York 
where they live and a man named 
William the Conqueror built the Castle 
in 1068 out of timber when he ruled 
England. 

• Know that the Castle had two towers: 
Kings Tower and Baile Hill. 

• Explain how the Towers controlled the 
entrance to the City 

• Explain why Clifford’s Tower is built on 
a mound 

• Explain how Castle defences worked 

• Know that toys have existed for 
thousands of years 

• Know that toys were made out of 
materials that were available at that 
time. 

• Explain that rich Victorian children 
would play with clockwork trains, 
rocking horses, tea sets and dolls. 

• Explain that poor Victorian children 
played with peg dolls, wooden boats 
and rags stuffed with sawdust to 
make balls or toy animals. 

• Understand that modern toys are 
made out of plastic because it is 
safer and easier to make things with 
plastic. 

• Know that many modern toys use 
electricity including computers and 
games consoles which were 
invented in the 21st century. 

• Explain how some people have helped 
us. 

• Know that Florence Nightingale was 
born in Italy in 1820 and died in 1910. 

• Explain that she wanted to become a 
nurse but her father did not agree as 
the family were wealthy. 

• Explain why Florence Nightingale is a 
significant person in history 

• Know that Mary Seacole was born in 
1805 in Jamaica and she died in 1881 in 
London. 

• Explain that in 1854 she decided she 
wanted to care for soldiers fighting in 
the Crimean War.  

• Explain why Mary Seacole is a significant 
person in history 

 
 

• Understand that dinosaurs existed 
millions of years ago 

• Know if a dinosaur is related to 
animals I know 

• Know that the prehistoric Earth was 
different to our Earth now. 

• Understand why the dinosaurs 
became extinct  

Previous 
 
 

 

EYFS:  
Children know about the differences and 
similarities in relation to places. In EYFS they 
will learn: 
The city I live in is called York 
York is in England, which is a country.  
York has many houses, shops, parks and 
roads. 

 
 
 
 
Y1: Autumn 1 Science topic on Everyday 
Material 

 
 
 
 
 
Y1: Links with Victorian Toys topic in Autumn 
2. 

EYFS:  
Compare and contrast characters from 
stories, including figures from the past 
Understand the effect of changing seasons 
on the natural world around them 

Next 
 
 
 

The children will look at a significant local 
person – Guy Fawkes in Year 2 

In the spring term of Y1, the children will 
learn about a significant nurse from the 
Victorian era.  
The children will return to the Victorian 
era in Y5 when they explore life as a child 

The children will return to the Victorian era in 
Y5 when they explore life as a child linked 
with inequality. This build onto the industrial 
revolution in Y6. 

Prepares pupils to understand the Neolithic 
period and that Neanderthals lived during 
the Ice Age in Y2 

http://historyboxes.com/
http://historyboxes.com/


 
linked with inequality. This build onto the 
industrial revolution in Y6. 

YEAR 2  

 Autumn  Spring  Summer  

Topic Title Guy Fawkes Kings and Queens Ice Age 

National Curriculum 

Significant historical events, people and places in their 
own locality 
Events beyond living memory that are significant 
nationally or globally  

The lives of significant individuals in the past who have 
contributed to national and international achievements. 
Some should be used to compare aspects of life in 
different periods 
 

Events beyond living memory that are significant 
nationally or globally 
 

Skills Progression and Assessment 

Historical Enquiry 

• I can use a source/artefact to ask questions or find 
answers about the past on the basis of observations  

• I can represent the past in a different way 

 

• I can use a source to ask questions or find answers 
about the past on the basis of observations  

• I can use a source/artefact to ask questions about 
the past on the basis of observations  

• I can represent the past in different ways 

 

Historical Knowledge and 
Awareness 

• I can begin to compare a historical period with life 
today  

• I know a historical figure and understand why they 
were important   

• I can begin to say what contribution history has had 
nationally. 

• I can begin to compare 2 historical periods with life 
today  

• I know some historical figures and understand why 
they were important   

• I can begin to say what contribution history has had 
internationally. 

• I can begin to compare a variety of historical 
periods with life today  

• I can begin to say what contribution history has 
had internationally and/or nationally. 

Chronological 
Understanding 

• I can sequence 3 events given to me. 

• I can simply describe a key event in history  

• I can broadly plot a basic timeline 

• I can sequence at least 3 events given to me. 

• I can simply describe key events in history 

• I can broadly plot a more detailed timeline 

• I can sequence various events given to me. 

• I can describe key events in history 

• I can broadly plot a varied timeline 

Interpretation of History 

• I can compare pictures from the past and today. 

• I can begin to verbally predict, linking with evidence, 
what might have happened. 

• I can compare pictures and photographs from the 
past and today. 
 

• I can compare pictures and photographs  from the 
past and today. 

• I can begin to confidently predict, linking with 
evidence, what might have happened. 

Suggested tasks 

• Create time line 

• Retell story of Guy Fawkes 

• Act out the crime and court 

• Paint Firework 

• Look at artefacts and sort to solve questions 

• Create time line 

• Retell stories 

• Create Top Trump Monarch cards 

• Paint Monarch portraits 

• Look at artefacts and sort to solve questions.  

• Create own questions 

• Sort events in order 

• Identify changes over time 

• Distinguish between animals that have died out 
and those alive now 

Vocabulary 
“Gems” 

Parliament 
Protestant  
Catholic 
Explosion 
Cellar 
Gunpowder 
Plot 
Barrel 
Firework 
Guy Fawkes 
 
 

King 
Government 
Throne 
Warning 
Guard 
Celebrate 
Survival 
 

Poor 
old 
People 
Past 
Improve 
told 

Queen Elizabeth 
monarch 
 

royalty 
reign 
kingdom 
leader 
crown 
country 
throne 
clothes 
queen 
king 
  

Child 
Children 
Everybody 
Great 
People 
Whole 
Prove  

Millions 
Homo sapien 
Ice plates 
Glaciers  
Thaw 
 

Mammal 
Characteristics 
Offspring 
Food  
Food chain 
Habitats 
Sort  
Classify 
Young   
Began 
Group  
Important 
Artefacts 
Sources 
Changes 

Every  
Find  
Past 
Wild 
Water 
 

Links to learning and assessment points 

Outcomes 

• Know key events in the Gunpowder Plot and why it 
failed 

• Know that Robert Catesby, Guy Fawkes, Thomas 
Percy, and five of their friends were involved. 

• Explain why Catholics planned to remove King James 
from the throne 

• Explain how and why we celebrate Bonfire Night 
each year. 

• Know that Queen Elizabeth was our Monarch 

• Prove that she was a good ruler 

• Know who rules now 

• Predict what might happen under this ruler 

• Know who ruled before 

• Know what job a ruler has  

• Explain key events and key changes with each ruler. 

Know that some people lived in an ice age (stone age) 
ready for Yr3 

• Know what animals looked like in the ice age. 

• Know that an ice age happened more than 
once. 

• Make links between ice age and modern 
animals (early evolution) 

• Know about homo-sapiens and explain 
differences and similarities through time.  

• Know that the warming of the ice created the 
island of Britain 

Previous 
 
 

 

Y1: pupils have studied the history of York Castle as a 
significant place in their locality. This builds on local 
knowledge with the pupils now studying a significant 
person from their locality. 
 

EYFS: 

• Comment on images of familiar situations in the 
past 

• Compare and contrast characters from stories, 
including figures from the past 

 

YEAR 1 
Dinosaur Disaster 

• Dinosaurs and the prehistoric era 
 

Next 
 
 
 

Railways (Y3) 
a local history study 
 
Viking Raids and Invasions (Y4) 
a local history study 
 
Joseph Rowntree (Y6) 
a local history study 

Year 2: 

• Prepares understanding for who lives in castles. 

• Gives historical contrast to Tutankhamun and allows 
a contrast to a pharaoh. 

YEAR 3 

• Stone Age  

• Homo-sapien life during the ice age which 
overlapped the ice ages 

 

 

 

 

 

 

 



 

YEAR 3 

 Autumn  Spring  Summer  

Topic Title Railways Ancient Greece Stone Age to Iron Age 

National Curriculum 
a local history study 
 

A study of Greek life and achievements and their 
influence on the western world  
 

changes in Britain from the Stone Age to the Iron Age 
(Neolithic Hunter-gathers/Early Farmer) 

Skills Progression and Assessment 

Historical Enquiry 

• I can use a range of sources (library and internet) to 

build a picture of life on the railways in the past 

• I can find out about and debate the positive and 
negative impact of the first railways on different 
aspects of society. 

• I can begin to select and record relevant information 
from non-fiction text and online resources. 

• I can use 2 sources to find about a period  
 

 

• I can begin to select and record relevant 
information from non-fiction text, online resources 
and other sources.   

• I can use a range of sources to find about a period  
 

Historical Knowledge and 
Awareness 

• I can describe how the first trains and railways were 
developed 

• I can explain why some steam locomotives are 
historically significant 

• I can say how and why steam locomotives changed 
over time 

• I can describe the similarities and differences of 
different steam locomotives. 

• I can describe how and why the railway network in 
Britain grew and changed over time. 

• I know about some 2 or 3 everyday aspects of 
people’s lives from different time periods  

• I can compare a historical period with life today 

• I know about at least 3 everyday aspects of 
people’s lives from different time periods  

• I can compare historical periods with life today 

Chronological 
Understanding 

• I can compose a timeline of important events in the 
history of rail travel. 

• I can begin to use significant dates related to the 
certain locomotives  

• I can sequence events. 

• I can place the time period studied on a timeline  

• I can begin to use dates and terms related to the 
period of study  

• I can sequence events and artefacts 

 

• I can confidently place the time period studied on a 
timeline  

• I can begin to confidently use dates and terms 
related to the period of study  

• I can confidently sequence events and artefacts 

 

Interpretation of History 
• I can identify and give a reason for different ways 

the past is represented 
• I can identify and give reasons for different ways the 

past is represented 
• I can confidently identify and give reasons for 

different ways the past is represented 

Suggested tasks 

Visit National Railway Museum • Retell the story of Troy 

• Create Troy horses using gears and pulleys (Sc) 

• Compare life as a soldier 

• Review sources for reliability  

• Make decisions based on artefacts 

• Plot key events on a timeline 

• Focus on teeth and food chains (SC) 

• Focus on environments posing danger (Sc) 

• Make decisions about sources  

• Hot seat 

• Find the reason for weapons, housing, clothing 

• Find what still remains today- tools,, dogs, farming 
etc 

Vocabulary 
“Gems” 

railway 
Carriage 
Locomotion 
Parapet 
Platform 
Porter 
Station Master 
Tunnel 
Train-spotting 
 
 
 

Train 
Steel 
Iron 
Wheel 
Steam 
Industry 
Engine 
Workers 
Electric 
Wires 
  

Arrive 
Build 
history 

Ballista 
Legionary 
Cohort 
Cross bow 
Centurion  
Catapult 
Armour 
Legion 
Javelin  
Citizen  
Soldier  
Spar 
Empire 
Shield 
Leadership titles 
Sparta 
Siege 

Location 
Country  
Area 

Accidently 
Arrive 
Continue  
Different 
Consider 
Enough 
Exercise 
Guard  
Height  
Material 
Peculiar  
Position 
Reign 
through 

Glacier 
Tundra 
Tools  
Prehistoric 
Homo sapien 
Ancestors  
Animal names 
Weapons 
Hammerstones 
Housing  
Hunters 
Gatherers  
Source  
Document 
Period/ age 
 

Habitat  
Glacier 
Food chain 
Predator  
Prey 
Teeth types 
Continent 
Ocean 
Location  
Equator  
 

Breathe  
Caught  
Disappear  
Early 
Earth  
History  
Purpose 
possession 
various  
weight 
 

Links to learning and assessment points 

Outcomes 

• Understand that Great Britain was the first nation to 
use steam locomotives and Britain’s railway is the 
oldest in the world. 

• Know that a train is made up of carriages (also 
known as wagons or cars) pulled by an engine (or 
locomotive). 

• Know that steam trains were first built in the early 
1800s to carry goods and materials, but they soon 
were used to transport passengers too. 

• Know that in 1825, George Stephenson opened a 
railway in the north of England. He designed a steam 
train called Locomotion and used it to pull wagons 
full of coal. 

• Know that diesel trains started to replace steam 
trains in the middle of the 20th century (1950/60’s). 

• Understand that the fastest trains in the world are 
now powered by electricity.  

 

• Know the important elements of every day Greek life 
including housing, agriculture, education and 
entertainment. 

• Know about important Greek achievements, such as 
the first Olympics and the first theatres. 

• Be able to explain how the following from Greek 
society has influenced the Western World: language, 
Olympics, theatre and myths and legends.  

 

• Know that there was 4 types of ice age man: Tool-
makers (called homo habilis), Fire-makers (called 
homo erectus), Neanderthals (called homo 
neanderthalensis), Modern humans (called homo 
sapiens). That’s us! 

• Know that there are many aspects of stone age life 
that we use in the modern world 

• Know that all of the Ice Ages lasted BC 

• To explain how housing changed from the Stone 
Age to the Iron Age. 

• To explain how hunting and weapons changed 
from the Stone Age to the Iron Age. 

Previous 
 
 

 

Y1: Places in York e.g. York Minster, York City Walls, 
Clifford’s Tower,  
Significant historical place in their own locality 
 
Y2: Guy Fawkes  
Significant historical people in their own locality 
 
 

YEAR 3 
Stone Age 

• Know the chronological order and the gap 
between BC and AD events 

YEAR 2 

• Ice age- some stone age people lived during 
an ice age 

• Environmental and habitat knowledge of the 
Ice Age 

Next 
 
 
 

Viking Raids and Invasions (Y4) 
a local history study 
 
Joseph Rowntree (Y6) 
a local history study 

YEAR 4 

• Famous leaders- Boudicca  
YEAR 6 

• Famous leaders- war time 

YEAR 3 

• Roman and Greek (builds in timeline knowledge) 

• Viking and Anglo Saxon invasions  
 

 



 

YEAR 4 

 Autumn  Spring  Summer  

Topic Title The Roman Empire Anglo Saxons Vikings 

National Curriculum 
The Roman Empire and its impact on Britain 
 

Britain’s settlement by Anglo-Saxons and Scots 
 

the Viking and Anglo-Saxon struggle for the Kingdom of 
England to the time of Edward the Confessor 
 

Skills Progression and Assessment 

Historical Enquiry 

• I can use evidence to build up a clearer picture 
about a past event 

• I can ask questions  

• I can use the internet for research 
 

• I can use evidence to build up a clearer picture about 
past events 

• I can ask a variety of questions 

• I use the library for research 
 

• I can confidently use evidence to build up a clearer 
picture about past events  

• I can confidently ask a variety of questions 

• I can use the library and internet for research 

Historical Knowledge and 
Awareness 

• I can identify the key events of a time studied  

• I can describe 2 or 3 changes in the historical period 
being studied 

• I can identify the key features and events of a time 
studied 

• I can describe some changes in the historical period 
being studied 

• I can confidently identify the key features and 
events of a time studied 

• I can confidently describe some changes in the 
historical period being studied 

Chronological 
Understanding 

• I can use some more complex terms e.g. BC/AD 
and identify how many years 

• I can place some events from the time period 
studied on a timeline  

• I can use some dates and terms related to the 
period of study  

• I can make comparisons between 2 different time 
periods  

• I can use more complex terms e.g. BC/AD and 

identify how many years 

• I can place events from the time period being 
studied on a timeline 

• I can use dates and terms related to the period of 
study  

• I can make comparisons between at least 2 
different time periods 

• I can confidently use more complex terms e.g. 

BC/AD and identify how many years 

• I can confidently place events from the time 
period being studied on a timeline 

• I can confidently use dates and terms related to 
the period of study  

• I can confidently make comparisons between 
different time periods 

Interpretation of History 

• I can begin to evaluate the usefulness of a source • I can begin to evaluate the usefulness of  sources 
 

• I can begin to evaluate the usefulness of different 
sources 

Suggested tasks 

• Research the life of the Celts and the Iceni tribe 

• Look at the weaponry and battle tactics  

• Map key events on timelines 

• Compare this and link to previous learning on 
Roman and Greek soldiers (Y3) 

• An in depth study of the Vikings and their invasion, 
rating sources and drawing conclusions 

• Identification of the Anglo-Saxon response to 
invasion 

• A comparison of the two enemies 

• Creation of timelines and cause and effect tables  

• Create maps of settlements  

• Create diagrams of the city walls, towers and 
castles 

• Recall the story of King Arthur and his capture of 
York 

• Look at the changing name of York over time 
(Eoferwic- Saxon) to Jorvik to York 

• Compare settlements  

Vocabulary 
“Gems” 

Culture 
Celtic vocabulary 
Warrior  
Boudicca  
Iceni  
Tribe 
Rights 
Roman 
Attack  invade 
Defeat  

Land 
Region  
Compass points 
Physical features  

Appear  
Believe  
Continue  
Difficult  
Extreme  
Forward  
Guard  
Opposite 
Reign 
woman  

Mast 
Conquer 
Merchant 
Cloak 
Seafaring 
Norway 
Danes 
Long ship 
Hoard 
Settlement 
Trade 
Soldier  

Climate 
Zones 
Rivers 
Maps 
 

Appear 
Build 
Complete 
Consider  
Describe 
Earth 
Experience  
Material 
Natural 
Popular 
Through  
 

Thatched 
Site 
Cauldron 
Sword 
Brooch 
Agriculture 
Braunches 
(hazel pegs) 
Settlers 
Communities  
 

Climate 
Zones 
Rivers 
Maps 
Features 
Physical 
Human  
 

Arrive 
Appear 
Build 
Describe 
Guard 
History 
Important 
Position 
Reign  

Links to learning and assessment points 

 Outcomes     

• Know that this period came before the 
Victorian period 

• Understand the differences compared with 
Roman and Greek soldiers  

• Understand why Boudicca was so important 
and how she broke traditions 

• Know what battle tactics are and how she 
made this work for her army.  

• Understand the key elements of Anglo-Saxon life 
including food and farming 

• Understand the reasons for battle and invasion and 
explain these effectively  

▪ Know the differences from Norman soldiers including 
developments in armour and weaponry 

• Know and show that York changed over time due 
to invaders and settlers  

• Know the changes in name for York from Anglo 
Saxon, Viking and modern eras  

• To understand the reasons for new settlements 
 

Previous 
 
 

 

YEAR 3 

• Builds on the life of Roman and Greek soldiers 
and civilisation  

 

YEAR 3 

• Builds on the life of Roman and Greek soldiers 
and civilisation  

YEAR 4 

• Boudicca and Iceni warriors 

YEAR 3 

• Stone Age to Iron Age  

Next 
 
 
 

YEAR 5 

• Leads onto Viking and Anglo Saxon invasions (Year 4 
should know that this came before the Victorian 
period) 

YEAR 6 

• Famous leaders- war time  

YEAR 6 

• Famous leaders- war time  

YEAR 6 

• War 

 

 

 

 

 

 

 



 

YEAR 5 

 Autumn  Spring  Summer  

Topic Title Victorians Ancient Egypt Black History 

National Curriculum 

a study of an aspect or theme in British history that 
extends pupils’ chronological knowledge beyond 1066 
 

the achievements of the earliest civilizations – an 
overview of where and when the first civilizations 
appeared and a depth study 
 

a study of an aspect or theme in British history that 
extends pupils’ chronological knowledge beyond 1066 
 

Skills Progression and Assessment 

Historical Enquiry 

• I can begin to discuss primary and secondary 
sources. 

• I can use the internet for research independently 
with a given brief  

• I can begin to more confidently discuss primary and 
secondary sources 

• I can use the library and internet for research 
independently with a given brief  

• I can confidently use the library and internet for 
research independently with a given brief 

Historical Knowledge and 
Awareness 

• I can describe some changes in the historical period 
being studied 

• I can compare an aspect of life with the same 
aspect in another life.  

• I can more confidently describe changes in the 
historical period being studied 

• I can confidently compare an aspect of life with the 
same aspect in anther life  

• I can confidently describe changes in the historical 
period being studied. 

• I can examine causes and results of great events 
and the impact on people 

Chronological 
Understanding 

• I can place some events from the time period studied 
on a timeline with increasing confidence  

• I can use some relevant dates and terms related to the 
period of study  

 

• I can place events from the time period studied on a 
timeline with increasing confidence 

• I can use relevant dates and terms related to the 
period of study 

• I can place various events from the time period 
studied on a timeline with increasing confidence 

• I can confidently use relevant dates and terms 
related to the period of study 

Interpretation of History 

• I can offer a reason for different versions of an 
event 

• I can begin to compare 2 accounts of events from 
different sources 

• I can offer some reasons for different versions of an 
event 

• I can begin to compare at least 2 accounts of events 
from different sources 

• I can offer some reasons for different versions of 
events 

• I can confidently begin to compare accounts of 
events from different sources  

Suggested tasks 

• Research life at home and school  for Victorian 
children  

• Create a timeline for the Victorian period  

• Look at Victorian portraits 

• Look at the difference between classes  

• Look at the legacy left by the Victorians on our life 
now 

• Act out the gods and their roles 

• Create  mummies, Canopic jars 

• Compare to modern day gods 

• Compare Egyptian to Christian death and burial 

• Create a timeline of significant events in Black 
History. 

• Create a report of significant events  

Vocabulary 
“Gems” 

Time period  
Victorian 

 Documents 
Sources  
Primary 
Secondary 
Similarities  
Differences  
 

Available 
Community  
Environment 
Develop 
Equipment 
Leisure 
Necessary 
Opportunity 
Recognise 
Suggest  

Artefacts 
Sources 
Changes 
Millions 
Canopic jar 
Sarcophagus  
Gods’ names 
Preserve 
Mummification 
Paper 

Beliefs  
Opinion 
Gods 
 

Ancient 
Available 
Develop 
Environment 
Equipment 
Frequently 
Individual 
Shoulder 
Stomach 
 

Black history 
 

Event  
Primary 
Secondary  

According 
Appreciate  
Community 
Explanation 
Government 
Opportunity 
Relevant  
Suggest  

Links to learning and assessment points 

Outcomes 

• know who ruled the Victorian period and when it 
was 

• Know how the lives of the rich and poor compared 

• Know what school was like then compared with now 

• Identify several Victorian legacies that we have in 
the current day (houses, medicine, school, travel 
etc) 

• That Ancient Egyptian people civilisation believed in 
different Gods  

• To understand that death is viewed differently in 
civilisations 

• To understand why Tutankhamun was so important 

• Understand what is meant by Black history 

• To understand significant events in Black history 

• To understand the impact of these significant 
events on life today.   

Previous 
 
 

 

YEAR 4 

• Anglo-Saxons  

EYFS and YEAR 1 
RE 

• Own beliefs and Family beliefs 
 

EYFS and YEAR 1 
RE 

• Own beliefs and Family beliefs 

 

Next 
 
 
 

YEAR 6 

• Industrial revolution: industry (Titanic) and war 

YEAR 6 

• Famous leaders- war time 

• Islamic beliefs 

Year 6 

• Joseph Rowntree 

 

 

 

 

 

 

 

 

 

 

 

 



 

YEAR 6  

 Autumn  Autumn Spring  Summer  

Topic Title Joseph Rowntree(mini-topic) Mayans War leaders  Titanic  

National 
Curriculum 

 
a study of an aspect or theme in British history 
that extends pupils’ chronological knowledge 
beyond 1066 
 

 
a non-European society that provides 
contrasts with British history (Mayan 
civilization c. AD 900) 
 

 
a study of an aspect or theme in British 
history that extends pupils’ chronological 
knowledge beyond 1066 
 

 
a study of an aspect or theme in British 
history that extends pupils’ chronological 
knowledge beyond 1066 
 

Skills Progression and Assessment 

Historical Enquiry 

• I can briefly discuss the relevance of primary 
and secondary sources   

• I can bring knowledge gathered from a 
couple of sources together in a fluent 
account 

 

• I can more confidently discuss the 
relevance of primary and secondary 
sources.  

 

• I can confidently discuss the relevance of 
primary and secondary sources   

• I can bring knowledge gathered from 
more sources together in a fluent 
account 

• I can discuss in detail the relevance of 
primary and secondary sources   

• I can bring knowledge gathered from 
several sources together in a fluent 
account 
 

Historical 
Knowledge and 

Awareness 

• I can find out about beliefs, behaviour and 
characteristics of people.  

• I can compare and contrast themes between 
two time periods   

•  I can confidently find out about 
beliefs, behaviour and characteristics 
of people, recognising that not 
everyone shares the same views or 
feelings  

• I can give an explanation of past 
events in terms of cause and effect 
confidently using evidence to support 
an explanation 

• I can confidently compare and contrast 
themes between different time periods   

• I can find out about beliefs, behaviour 
and characteristics of people, recognising 
that not everyone shares the same views 
or feelings  

• I can give an explanation of past events 
in terms of cause and effect using 
evidence to support an explanation  

 

• I can give an explanation of past events in 
terms of cause and effect  

• I can compare and contrast themes 
between different time periods   

Chronological 
Understanding 

• I can position some time periods studied to other 
time periods taught across the school in previous 
years 

• I can make more considered comparisons 
between different time periods  
 

•  I can position time periods studied 
to other time periods taught across 
the school. 

• I can make more considered 
comparisons between a growing 
range of different time periods 

 

• I can confidently position time periods studied 
to other time periods taught across the school 
in previous years. 

• I can confidently make more considered 
comparisons between a growing range of  
different time periods 

•  I can position more time periods studied 
to other time periods taught across the 
school in previous years 

• I can confidently make considered 
comparisons between a growing range of 
different time periods 

Interpretation of 
History 

• I can link some sources and work out how 
some conclusions were arrived at  

• I can begin to be aware that different 
evidence will lead to different conclusions 

• I can link sources and work out how 
conclusions were arrived at  

• I am highly aware that different 
evidence will lead to different 
conclusions 

• I can confidently link sources and work 
out how conclusions were arrived at  

• I am highly aware that different evidence 
will lead to different conclusions 

• I can confidently link sources and work 
out how some conclusions were arrived 
at  

• I am highly aware that different evidence 
will lead to different conclusions 

 

 

Suggested tasks 

• Explain the impact of Joseph Rowntree on 
the village of New Earswick and York 

• Research and present the people’s beliefs  

• Create a timeline 

• Plot a timeline of Mayan key 
events/dates and work match to 
British History 

• Make comparisons using sources 
of: food and farming, religion/ 
beliefs, housing, music and 
clothing 

• Look at legacies left by the Mayans 
and Ancient Britain (Viking/Saxon 
history)  

• Make comparisons and links from 
previous learning ( Boudicca, 
Tutankhamun, Kings and Queens)  

• Sort events and rank causes of the war 

• Explore life in the war and compare to 
soldiers from previous learning 
(Greek/Viking) 

• Justify or argue war scenarios  

• Write about events which reflect 
feelings and beliefs during the war 

• Research and present key industrial 
revolution events on a time line 

• Decide on and justify the benefits of 
the industrial revolution 

• Distinguish between industrial and 
handmade 

 

Vocabulary 
“Gems” 

Ancestor 
Industry 
Manufacturer 
Social reform 
Premises 
Slum 
Economic 
Poverty 
Charitable 
Political 
Industrialist 
Generations 

Quaker 
Philanthropist 
confectionery 
 

Community 
Environment 
Opportunity 
Prejudice 
Privilege 
Achieve 
Determined 
Excellent 
Marvellous 
Opportunity 

Civilisation 
Legacy 
Ahau 
Batab 
Bacabs 
(gods) 
Cacao 
Atlatl 
Temple 
Symbols 
Modern  
Ancient 
Day of dead 
Ancestors 
Sacrifice  
Origin 
 

Continent 
Southern 
hemispher
e 
Thousands 
Farming 
Agricultur
e 
 

Communicate 
Controversy 
Competition  
Definite 
Exaggerate 
Individual 
Neighbour 
occupy 
Parliament 
Sacrifice 
Soldier 
Symbol 
 

Leadership 
Army 
Forces 
Troops 
Civilians 
Home counties 
Home county  
Tactics 
Propaganda 
Persecution 
Borders 
Camps 
Prisoners of 
war 
Sources  
Primary 
Secondary 
Account 
witness 

Location 
Reign 
Leader 
Area 
Country 
Tone 
Personality 
Expression 
Persuasive 
Confident   
  

Communicate 
Controversy 
Competition  
Definite 
Exaggerate 
Foreign  
Government 
Individual 
Neighbour 
occupy 
Parliament 
Sacrifice 
soldier 
 

Vessel 
Industry 
Factories 
Craft 
Liberating 
Mass 
production 
Steel 
Iron works 
Labour 
Textiles 
Europe  
Ireland 
Docks 
Sources  
Primary  
secondary 

Countries 
Trade  
Travel  
Ireland 
Europe 
America 
 

Accommodate  
Achieve 
Average 
Desperate 
Determined 
Disastrous 
Exaggerate 
Equipped 
Excellent 
Guarantee 
Identity  
Marvellous 
Necessary 
Opportunity 
Privilege  
Queue 
Restaurant  
Sacrifice 
Sufficient 
temperature 

Links to learning and assessment points 

Outcomes 

• Know the key events in York’s chocolate 
history 

• Know who Joseph Rowntree was and how 
he influenced life in York and working 
conditions 

• Explain what a philanthropist is 

• Understand the key Quaker beliefs 

• Explain how life (houses, work) was different 
in York in 1901 from now. 

• Know that the Mayans were from 
Mexico and were well established at 
the same time that Vikings were in 
England 

• Know that there are legacies left 
behind, just like in Britain, like 
celebrations such as Day of the Dead 

• Show the differences and similarities 
between the two time periods 

• Understand the cause and effect of 
the Mayans using cocoa beans in 
relation to the chocolate we use 
today 

• Know how developments in industry had 
a positive impact on the war outcome  

• Know key facts about the chosen leader 

• Know about the events leading to war 

• Know how the war affected the world 
from different perspectives 

• Understand the main causes of the war 

• Identify and explain the impact of the 
Industrial revolution (both positive and 
negative) 

• Know that there were two revolutions 
(wool, textiles, cotton etc and a second 
for steel and mass production) 

• Distinguish between hand-made and 
industry produced techniques and 
products 

• Understand and plot a short timeline (the 
sinking of the Titanic) understanding that 
timelines can cover huge periods or time 
or shorter periods of time. 

• To understand the difference in classes 

Previous 
 
 

 

YEAR 1 

• children will have learnt about the 
city of York 

YEAR 2 

• children will learn about key figures 
from history including Christopher 
Columbus and Neil Armstrong 

YEAR 3 

YEAR 5 

• Leads on from Viking and Anglo 
Saxon invasions (Year 4 should 
know that this came before the 
Victorian period) 

 
YEAR 6 

• Joseph Rowntree and his industry 
in York 

 

YEAR 4 

• Boudicca and Iceni warriors  
YEAR 5 

• Leads on from Viking and Anglo Saxon 
invasions (Year 4 should know that this 
came before the Victorian period) 

 

YEAR 5 
 Victorian children- school  
 
 



 
• children have learnt about the 

railways and significance of the 
railways within York 

Next 
 
 
 

KS3 

• understand historical concepts such as 
continuity and change, cause and 
consequence, similarity, difference and 
significance, and use them to make 
connections, draw contrasts, analyse 
trends, frame historically-valid questions 
and create their own structured accounts, 
including written narratives and analyses 

• understand the methods of historical 
enquiry, including how evidence is used 
rigorously to make historical claims, and 
discern how and why contrasting 
arguments and interpretations of the past 
have been constructed 

KS3 

• know and understand significant 
aspects of the history of the wider 
world: the nature of ancient 
civilisations; the expansion and 
dissolution of empires; 
characteristic features of past non-
European societies; achievements 
and follies of mankind 

• understand historical concepts 
such as continuity and change, 
cause and consequence, similarity, 
difference and significance, and 
use them to make connections, 
draw contrasts, analyse trends, 
frame historically-valid questions 
and create their own structured 
accounts, including written 
narratives and analyses 

• understand the methods of 
historical enquiry, including how 
evidence is used rigorously to 
make historical claims, and discern 
how and why contrasting 
arguments and interpretations of 
the past have been constructed 

• know and understand the history of 
these islands as a coherent, 
chronological narrative, from the 
earliest times to the present day: how 
people’s lives have shaped this nation 
and how Britain has influenced and 
been influenced by the wider world 

• gain historical perspective by placing 
their growing knowledge into different 
contexts, understanding the 
connections between local, regional, 
national and international history; 
between cultural, economic, military, 
political, religious and social history; 
and between short- and long-term 
timescales. 

 

KS3 

• gain historical perspective by placing 
their growing knowledge into different 
contexts, understanding the 
connections between local, regional, 
national and international history; 
between cultural, economic, military, 
political, religious and social history; 
and between short- and long-term 
timescales. 

 

 


